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Boltons C of E Primary School


SPECIAL EDUCATIONAL NEEDS/DISABILITY
Aims

The school recognises there is a wide spectrum of needs within children in its care, also that a child’s needs may change during their time within this phase of education.  At all times the school will understand these needs and make provision for them within a broad, balanced and relevant curriculum matched to pupil’s individual needs.  The children within the school will have equal access to the curriculum they are entitled to and be offered similar learning opportunities in a sensitive, supportive and caring manner, in line with the aims of the school.

Inclusion

The school will endeavour to ensure the fair and equal treatment of all regardless of sexuality, religion or belief, age, race, culture, gender/gender reassignment, mobility, ability and disability.

Objectives

The school will, once a child’s needs have been established, match and adapt the curriculum to the needs and abilities of the individual concerned.  The school will seek advice from agencies beyond school to ensure that the potential of the children is developed, and enthusiasm for learning maintained.

The school will, through consultation between the SENCO, class teacher, parents and pupils decide upon the best provision for the child’s needs.  This may involve liaising with outside specialist agencies, sending staff on courses, or providing additional or adapted school resources or equipment for the teacher and the child.  The support for their learning will include access to a differentiated curriculum and might involve a number of strategies.
The school will keep parents informed about policy and provision for pupils with Special Education Needs.  Upon identification of those needs parents will be formally notified and invited to contribute to the target setting process. The rights of all children to share and be responsible for developing their own education are recognised and developed and acted upon and pupils are involved in any decision making or target setting processes.
SEND Co-ordinator
Mrs S Jennison is the teacher responsible for co-ordinating provision for pupils with special educational needs/disability within the school.  It will be her duty to maintain a close contact with the education of pupils with special educational needs/disability through close consultation with teaching and non-teaching staff, as well as with parents, governors and other involved agencies.

The provision for the children is co-ordinated by discussions with those responsible for implementing this and by collecting evidence of work, in setting aside one staff meeting per half term for review of the progression being made, and by close contact with the parents and pupils, and through regular discussions with parents and pupils for those children with IEP's.

Parents are involved fully in the adapted curriculum for their child and should more day-to-day information be necessary a home-school book would be used.  A termly review of progress is held involving class teacher, pupils and the parents.  In addition annual SEND reviews are held for pupils with an Educational Health Care Plan (EHCP) in place and the school holds regular parental consultation meetings. (All Statements of Educational Need were converted to EHCPs according to the LA timescales.) 
The provision will be carried out in a caring, supportive atmosphere, which promotes learning.

On-going diagnostic assessment and monitoring will be used to identify and inform planning for pupils with special educational needs.

Admission Arrangements
The school has adopted Cumbria’s General Admissions policy.  There is a staged procedure for introducing children to school, which includes home/school liaison, Playgroup/school liaison and visits, to school for new starters.

If a child enters school with an EHCP in place then school staff would work with parents, the child and external providers to ensure a smooth transition into school and to set new, appropriate targets.
The school will not discriminate against any pupil regardless of disability and disabled children have the same rights of access to the school and the curriculum as non-disabled peers. The school acknowledges that not all pupils with a disability have special educational needs.
Specialist Provision
The school works closely with a number of outside agencies.

It is the school policy to inform such agencies, as are seen to be necessary, as soon as a child has an area of SEND highlighted and to keep in regular contact with these same agencies throughout the time action is being taken. Parental permission for this is always sought.
If a child transfers to another school all appropriate information will be passed on and relevant parties will be consulted.

Accessibility

The school and its grounds are accessible to all.  
Mobility within the main teaching areas of the school is not a problem, as these are open and accessible.  The school has a toilet specifically for those with disabilities and most of the building is now organized to help the partially sighted with contrasting door frameworks and walls giving a clear line to aid movement.

An accessibility plan is in place outlining areas of priority and need.  This is reviewed annually.
The Governors have a working sub-committee led by Mrs A Pitcher to implement regulations regarding disability discrimination.  
Resource Allocation

The school is building up a bank of resources for the teaching of SEND children.  Additional funding for non-statutory special needs is used to provide support as outlined in Individual Education Plans or as felt necessary by the staff, whether this be through extra time for support teaching or the purchase of additional teaching aids or games for reinforcement activities often suggested by support agencies as valuable.

Identification of pupils with SEND
It is important that we identify children with special educational needs so that we can determine what actions to take and not to place children into categories.

The responsibility for identification of a child with special educational needs lies primarily with the class teacher.  This recognition may come about through a combination of: -

· ongoing observation of the child taking part in everyday curricular activities

· professional insight; staff discussion; pupil reviews; discussion with SENCO 

· discussion of progress and expectations with individual children and parents

· reference to specific diagnostic activities such as
· Early Years baseline

· Diagnostic reading tests

· End of unit/term/year assessments

· Speech and Language Assessments

The results of the tests etc. are open for discussion with the parents at meetings and by individual appointments.

Following initial identification by the class teacher we will then use a graduated response as out-lined in the Code of Practice to plan for and monitor the pupil and to establish our provision for their special needs.  Targets are set for individuals where appropriate, using a plan, so, review model. Gifted and Talented children are identified and the same procedures are followed.  A separate policy identifies in depth our work with these children.
A brief outline of the progression is: -

· Staff collect evidence to show adequate progress is not being made. Review of the progress of all pupils is an ongoing and regular process and pupils not making expected progress are identified and monitored through this. 

· Interventions are put in place by class teachers to address any issues and these are discussed with parents and pupils.

· At the next pupil review if there were still concerns specific targets would be set with pupils and parents and an IEP (Individual Education Plan) would be written. IEPs are reviewed on a termly basis; review comments and new targets are shared with parents and pupils.
· If after a period of time all concerned felt that there were still significant delays in the child’s progress and that school would benefit from external support parents would be formally notified and an Early Help Assessment and a Request for Involvement would be initiated; this would be carried out with parents and pupils. 
· A successful Early Help Assessment may trigger external support which would be offered through a series of TAF (Team Around the Family) meetings. These meetings would identify the desired outcomes, the interventions/support required and the expected impact.  
· If, after intervention, the child was still not making expected progress then the team may decide to proceed to the next stage and request an Education Health Care needs assessment with a view to establishing an EHCP. (Parents have a specific right to request an Education Health Care needs assessment.)

· The LA is responsible for determining whether an EHC needs assessment is necessary and must inform the parents, the child and other involved parties of their decision within 6 weeks of the request being made. The LA must also provide reasons for their decision.   
· The school follows DfE and LA guidance to underpin and inform the detail of EHCPs.

Curriculum Access and Inclusion Strategies

The school will, once a child’s needs have been established, match the curriculum to the needs and abilities of the individual concerned; in this way it will ensure that the child has the greatest possible access to a broad and balanced education and is part of the school’s ordinarily available provision offer.
An accessibility plan is in place to ensure that pupils with disabilities will be able to have equal access to the curriculum and school teaching areas.  Long-term targets have been set to improve the provision of information for pupils with disabilities.  The school will ensure that each child will work within a variety of groupings, whole class, age groups, friendship groups, pairs etc., in order that the child shall be able to communicate with others and to facilitate good learning situations in a totally inclusive environment. Within this structured social inclusion, TAs will work alongside the SEND children and their peers. When gifted children have been highlighted provision for extension activities will be made using both personnel and ICT to challenge the child and give breadth to the curriculum.    
The school has discussed carefully with all those working with the SEND children the amount of help they are to receive.  It has been clearly seen that the children must be allowed to make mistakes, to fail, in a supported situation, this is particularly so in the case of gifted children where it is often in the area of social groupings where failure will occur, failure is a valuable learning exercise.

Parents as Partners
The school will liaise with the parents of the children in its care. The school recognises that “Parent” includes any person who has parental responsibility for the child, or who has care for the child.

“Parental responsibility” falls on: -  


a)
all mothers


b)
fathers married to the mother at the time of birth


c)
fathers who have agreed with mother or obtained a court order

The SENCO will ensure that parents receive information on: -


a)
the school‘s SEND policy and school offer

b)
support available for pupils with SEND 

c)
rights to contribute to assessment and decision making


d)
services provided by the LA and voluntary bodies

            e)         the Cumberland Authority local offer
As soon as a concern is highlighted about a child, the parents will be involved in the process.

At all times the school recognises that the knowledge, views, experience and co-operation of the parents is vital to the successful partnership they wish to develop.

Pupil Involvement

· Pupils will be involved as soon as an area of concern is diagnosed.

· They will be kept fully informed about all decision making processes relevant to their education.

· Their contributions, verbal leading to written, will be included in IEPs and EHCPs and all children's views will be given equal consideration.

· Pupils will be involved, as far as is possible, in the assessment process and in the production of any EHCP.

Complaints Procedure
Should a parent at any time wish to instigate a complaint about the SEND practice within the school, this should follow the procedure as set out in the school complaints policy.
Inset and Staff Development

School and staff development plans identify the need for both teaching and non-teaching staff to update their training in the care of children with SEND as required or deemed relevant.  This may take the form of: -

· visits by outside experts

· visits to other schools

· courses and training
· reading and research

· SENCO working with a SENCO from another school

· staff working with staff in special schools to aid knowledge and expertise.

Transition Arrangements

Before transfer to secondary school the Head teacher and Year 6 teacher will liaise with the staff at the next stage of the pupil's education, and discuss the needs of the children to transfer, explaining the help they received to date.  The views of the pupils and parents will be given due consideration.  For children with EHCPs a transition review will be held and a programme put in place to ensure the transition process is a smooth one. As per LA guidelines the school of transfer will be agreed upon and named.

Evaluation and Review

The Governing Body shall, through its designated member and the SENCO, monitor that targets are set for each child with an IEP.  Working together with the class teacher, TA and all agencies involved, they will look at the inclusion of the children and their progression through the curriculum. At the same time they will monitor the accessibility of the National Curriculum to all children and progression through it.  Their findings will be reported back to the whole Governing Body, which will enable the Governors to report to the parents on the effectiveness of the school’s policy and its implementation.

The Special Needs policy will be reviewed each year to ensure that all its criteria are being fully implemented and any adjustments to its forms or legal content being made at that time are in line with LA or Government information.

The policy will be reviewed as and when the special needs code of practice is revised.

Established January 2000
Reviewed annually in January
December 2008 – no changes

January 2010 – No changes

January 2012 – Changes

January 2013 – Minor changes

January 2014 – No Changes

September 2014- Major changes
January 2016 – Minor Changes
January 2017 – No Changes
January 2018 – No Changes

January 2019 – No Changes

January 2020- No Changes

January 2021 – No changes.

January 2022- Change of Co-ordinator

January 2023- No Change

January 2024- Minor Changes

January 2025- Minor Changes

January 2026- Minor Changes
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